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Lesson Plan Template

Name:  Johanna Wolfe

Title:
Revolutionary War:  Whose Side Are You On?  



Content Area:  Social Studies
Grade:  5
Duration:  Introduction = 30 min

Activity = 90 min.

Standards and Benchmarks:


History Standard 2: Students know how to use the processes and resources of historical inquiry.

Civics Standard 1: Students understand the purposes of government, and the basic constitutional principles of the United States republican form of government.

Civics Benchmark 1.1: As students in grades 5-8 extend their knowledge, what they know and are able to do include:

· Explaining major ideas about why government is necessary (for example, promote the common good, protect individual rights, safety, order);

· Describing how the United states constitution limits the power of government; and

· Comparing and contrasting various ideas about the purposes of government.

Reading Standard 1: Students read and understand a variety of materials.

Reading Standard 2: Students write and speak for a variety of purposes and audiences.

Reading Standard 4: Students apply thinking skills to their reading, writing, speaking, listening, and viewing.

Reading Standard 6: Students read and recognize literature as a record of human experience.



Objectives:


At the end of this lesson, students will be able to:

· Give reasons why colonists may or may not have supported the war. (Knowledge)

· Articulate one side of the war in writing. (Synthesis)


Resources and Materials:


Class copies of: Collier, J. and Collier, C. (1974). My brother Sam is dead. Simon and Schuster Books for Young Readers: New York City, NY. 

Flipchart paper and makers



Differentiation:


· For new students, teacher should have a master copy of the list of reasons that the brother and father give for their stance on the war.

· A fill in the blank guiding template should be supplied for students who struggle in reading. 

· Consider Book on CD for struggling readers.

· High or struggling: Assign individual students a different book based on their reading and comprehension levels.  

· Allow multi-level pairs to read together.

· Struggling:  Read the book aloud rather than independently.

· Provide book on tape.

· Assign students to be neutral parties in the debate.  After the debate, they could explain which side persuaded them and why.



Preparing Students for the Lesson:

· Transitions

· Expected behaviors


· Previous to this lesson, students should have read the book My Brother Sam is Dead.  Be sure to follow district guidelines for controversial material; this book is one of the most challenged books.  It is a Newbery Award winning book.

· During their reading, students should have kept a list of reasons that the brother and father give for their stance on the war.

· Students have been assigned to groups according to mixed ability.
· Remind students of decorum during a debate. Put the words “Theatre Behavior” on the board, then brainstorm actions for that setting. Be sure examples include listening silently, no interruptions, polite applause, etc. 


Teaching the Lesson (Lesson Sequence/

Activities):

· Motivation/

      Anticipatory Set

· Pre-Assessment/

      Activating            

      Background 

      Knowledge

· Teacher Input, Modeling, & Checking for Understanding

· Guided Practice

· Independent Practice 

· Closure


Teacher should begin with a discussion.  The following questions could be used to stimulate the discussion:

Do you know anyone who supports the war in Iraq?

Do you know anyone who doesn’t?

Do you know anyone who doesn’t really have an opinion, or is ambivalent about it?

Do you think there were colonists who did not support the war?

What percentage would you guess?

How about the percentage of supporters?

The ambivalent or undecided?

(The percentages are estimated at 30 – 30 – 30)

Input:

1. Share that for all wars and issues, there are different sides to consider. Explain that the book the students have read (My Brother Sam is Dead) will help them understand that there are different views to all wars and the issues are not all cut and dry. 

2. Discuss historical fiction: What is it?  Is there any truth to it?  Is it all true?  Can we use it for learning about a time period or event?  Why or why not?

3. After reading and discussing the novel, ask students to contemplate being in Tim’s place, or someone else’s (soldier’s spouse or parent, doctor or nurse, or munitions maker apprentice). Ask students if they would react and behave as Tim did or differently. Why? 

Modeling: 

Choose a specific war (e.g. Vietnam). Discuss the issues from the following points of view: United States, Allies, and Vietnam. 

Check for Understanding: 

Ask students what needs to be considered when discussing wars and related issues. Why do people choose to support or not support a war?

1. Debate -- Divide the class into two groups: Tories and Loyalists.  Allow groups time to get together to review their arguments for or against the war.  Ask students to make a list of valid arguments.  They may use a flipchart paper if they choose.  Have students determine roles for the debate and finish preparing for their part.  Each student will hold at least one of the following roles:

· Argument presenter (as many students as there are arguments):  State a particular argument and be prepared to respond to a question;

· Questioner:  Ask questions of the other side after their presentation;

· Summarizer:  Introduce the group’s position and present the “closing arguments.”

    2. Students debate with the teacher serving as moderator.

Students are to write a letter from the perspective of one of the colonists above.  They are to try to sway the reader to their own point of view.  (Teacher will provide a brief review of the components of persuasive writing and letter writing).  Students should use information learned from other lessons in addition to the day’s lesson; they should incorporate cultural and historical aspects into their writing.  They will be assessed using the six-trait rubric. 

Ask students to reflect on the novel and the debate.  If you were living during that time, what side would you likely take?  Why?

Assessment:


· Informal assessment by looking at students’ notes as they are reading

· 6-trait assessment of letters

· Debate – informal assessment based on participation level and demonstration of understanding the material



Notes & Reflections:


Were the standards and benchmarks met?

Were the objectives of the lesson accomplished?

How expressive did the students get during the debate?

What went well or could make the lesson better?

What will I do differently next time I teach this lesson?

Be very aware that this controversy may create parent concerns. It might be a good idea to send a letter home before the lesson starts. 

 

